degepaibHOE TOCYIAPCTBEHHOE ABTOHOMHOE 00pa3oBaTesibHOe
y4peKIeHHe BhICIIEro 00pa3oBaHus
«MOCKOBCKHI (PM3UKO-TEXHUYECCKUH HHCTHTYT
(HaLMOHAJILHBIN HCCJIEN0BATEIbCKHI YHHBEPCHTET))

YTBEPXKXKAEHO

IIpopekTop mo y4edHoii padoTe u
JOBY30BCKOI IOAT0TOBKE
A.A. BopoHos

PaGouyas nporpamMma qucuuNJIMHBI (MOIYJIs1)
10 AMCIMILINHE: TexHuyeckoe NUCbMO

nporpaMMa acnupaHTypbl: XHMHUYECKHE HAyKH

LHCHTP SI3BIKOBOM MOJTOTOBKU U TECTUPOBAaHUSA

Kypc: 1

Cemectp, hopMbl IpOMEXKYTOUHOH arTecTauuu: 1 (ocennuil) - JuddepennupoBannslii 3a4eT

AynuropHbIx 4acoB: 30 Bcero, B TOM 4HCIIE:
nexuud: 30 yac.
cemuHapsl: 0 yac.
nabopatopusie 3ansaTus: 0 gac.

CamocrositensHas padora: 48 yac.
Bcero gacos: 78, Bcero 3a4. ef.: 2

KonnuecTBo KOHTPONBHBIX padoT, 3a1aHuil: 2

[Iporpammy cocrasuin: E.M. ba3anoBa, KaHJ. [I€ll. HAyK, JTOLEHT, JUPEKTOP LEHTpa

[Iporpamma obcyxaeHa Ha 3aceaHnu LICHTPa A3BIKOBOI MOArOTOBKHM U TecTupoBanus 04.06.2021



AHHOTANMA

B TexHWYEeCKOM MHCHME CIOXHBIE TEMBI PACCMATPUBAIOTCA B TOYHBIX (QopMmynupoBkax. OHO Bcerga
MIPENIoNiaraeT COTPYIHUYECTBO MEXYy TEMH, KTO CO3JaeT TEeXHHYECKYI0 JOKYMEHTAIlMI0, U TeMH, KTO ee
ucronb3yeT. C IMOMOIIBI0 COIUATBHBIX CETEH W HOBBIX TEXHOJOTMH TEXHUYECKHWE IHCATEIH MOTYT
B3aMMOJICHCTBOBATh CO CBOEH ayIuUTOpHEH Ha KaXKJIOM dTale KOMMYHHKAIIMOHHOTO mporecca. Crennduka
paboTHl B pa3HBIX KOMIIAHUSAX CHIJIBHO PAa3IMYaeTCs, HO B OOIIMX YepTax MOXHO CKa3aTh, YTO OTIWYHBIN
TEXHWYECKUI THCaTeNlb CO3aeT WIM COOHMpaeT TEXHHYECKYH) HHQOpMAIUIO, a 3aTeM OpraHu3yeT ee u
MPENICTaBISAET TAKUM 00pa3oM, YTOOBI OHA ObLTAa TIOHATHA M MMeJa IEHHOCTh ISl ONPEJICIICHHON ayIuTOpHH,
WHBIMHU CIIOBAaMH, TEXHUYECKUE THCATENN CO3JAI0T JOKyMeHTaIuo. [o JokyMeHTaluei moHuMaercs Jroboe
conepkanue (MUChMEHHBIM TEKCT, WLIIOCTPAIMA WX U TO, U JPYroe), KOTOPOE TOMOTaeT HCITOJIb30BaTh,
YOpaBJsITh, OOCITY>KWBaTh WM TPOEKTHPOBATH MPOAYKT WU YCIYyTy. DTO MOXET OBbITh Ie4aTHas KHHTa,
BeO-CTpaHHUIIa, CIIPaBKa B MPOTPAMMHOM OOECIIEUEHUHN WM Ha MOOMILHOM YCTPOHCTBE, BUJEO, OJI0 U MHOTOE
Jpyroe, HO BCE ATO OCTaeTCsl JOKyMEHTaIel. TexHuuecKrue nmucaTeny padoTaloT B CaMbIX Pa3HBIX OTPACIIAX
— mporpamMmHOe  obecrieueHue, VIHTEpHET, O3JEKTPOHHAs  KOMMEPIHUSA, CETEeBbIE  TEXHOJIOTHH,
TEJICKOMMYHHKAIINY,  OWOWHXCHEPHsI,  IONYNPOBOJHUKOBAS  TPOMBINUICHHOCTh,  a’POKOCMHYECKast
MPOMBIIIJIEHHOCTh, HAyKOEMKHE TEXHOJOTHH, MEAWIIMHA, aBTOMOOWJIECTPOSHUE, TOCYIapCTBEHHOE
yIIpaBlIeHNE, BOOPY)KEHHBIE CHJIBI, TPOU3BOACTBO. HecMOTpsa Ha pa3nuyusi B TeMaTuke, IPOLEcChl U METObI
CO3/IaHUA JJOKYMEHTAIIU! 3a9aCTyI0 OJMHAKOBEI JIaXke B a0COJIFOTHO Pa3HBIX 00IaCTIX.

1. leau u 3apa4u

eap AUCUMNIMHBI
Llenpro OCBOEHUS MPOrpaMMBI SBISETCS Pa3BUTHE HABBHIKOB Pa0OTHI C TEXHWYECKUMH TEKCTaMU Ha
AHTIIMICKOM SI3bIKE, a TAKXKE MOJTOTOBKA CIEIUAIMCTOB, XOPOIIIO BIAJICIOIINX UCKYCCTBOM H3IIOKECHUS
CIIO)KHOTO MarepHuayia MPOCTBIM M JIOCTYIHBIM S3BIKOM, CIIOCOOHBIX pa3padarhiBaTh W TMEPEBOIUTH
TEXHUYECKYIO JOKYMEHTAITUIO Ha aHTJIIMHCKOM SI3BIKE.

3agaun AUCHMIIHHBI
1) Uzyuenue crocoOOB mepenayu HaydYHOW, WHIKEHEPHOW MM JIPYTOd TEXHWYECKON MH(pOpMaIuu Ha
AHIVIMCKOM SI3BIKE.
2) U3zyueHre METOIOB aHaJIM3a LEJICBON ayAUTOPUH COLIMATILHBIX CETEH.
3) UzydeHnne TUTIOB TEXHUYECKOHN TOKYMEHTAIIHH.
4) Pa3BuTHE HaBBIKOB, HEOOXOIMMBIX AJISl YCIICIIHON pabOThl B 00JACTH TEXHUYECKON KOMMYHUKALIH
( cocTaBieHHE U IIEPEBOJ TEXHUYECKON JOKYMEHTALMH, BU3yaJln3alusl JaHHbIX, UHTEPBbIOUPOBAHMUE).

2. [lepeyeHb MIAHUPYEMBIX Pe3y/IbTATOB 00y4YeHHs MO JUCHMILINHE (MOIY.II0)
B pesynbrare 0cBOHUS AUCHUIIMHBI 00y4aIOIINeCs JOIKHbBI
3HAThb!

1. OCHOBHBIC IMHTBHCTUYCCKHE M CTUIUCTHIECKUE OCOOCHHOCTH TEXHUYECKOrO MUChMa.
2. OCHOBHBI€ KaHPBI TEXHUYECKOW KOMMYHUKAIINH.

3. Buapl TEXHUYEKOU TOKYMEHTALIUH.

4. TlpaBuia HaNMCaHUA TEXHUYECKUX TEKCTOB HA aHTJIMMCKOM S3BIKE.

YMETb:



1. OnpenensiTe 1 TOHUMATH LEJIEBYIO ayJUTOPUIO.

2. Iucarp TeXHUYECKUN TEKCT JAJIS 1IEJIEBOM ayqUTOPHH.

3. CocraBnate (QYHKUMOHAJBHBIA CIOBaph Uil aHanu3a MU OQOopMIeHHS MpodhecCHOHATIbHBIX
TEXHUYECKUX JOKYMEHTOB.

4. CocTaBiaTh TEXHUUECKOE 3aJJaHUE U TEXHUYECKUI MPOEKT Ha aHTIIMACKOM SI3BIKE.

BJIAJIETh:

1. HaBbIkaMu BU3yaJH3ally JaHHBIX ¢ UCTIOIb30BaHHEM HH(pOrpaduKy.
2. HaBbIKaMH M3JI0KEHUS CIIO)KHOTO MaTepHalia IPOCTHIM M JOCTYITHBIM S3BIKOM.

3. Conep:xkanne TMCUMIIMHBI (MOAYJIs1), CTPYKTYPHMPOBAaHHOE 1O TeMaM (pa3jesiaM) ¢ yKazaHueM
OTBEJE€HHOI'0 HA HUX KOJIMYeCTBA aKaJeMHYeCKUX YacOB 1 BH/I0B YUeOHbIX 3aHATHH

3.1. Pazgensl qucuuiuinHbl (MOAYIS) U TPYAOEMKOCTH 110 BUAaM YYeOHBIX 3aHITHN

TpymoeMKOCTb 10 BHJAM Y4eOHBIX 3aHATHH, BKIIIOUAs
CaMOCTOATENIbHYIO padoTy, Jac.
Ne Tema (pa3znen) AMCUUTUIMHBL
Camocr.
Jlextiun | Cemunapsr | JlaGopat. paGoOThI
pabora
1 BBenenuve B TexHHYECKOE MTHCEMO 8 15
) OCOOCHHOCTH HAINUCAHHUS TEXHUYECKUX 9 15
TEKCTOB
3 Pa3paboTka Ka4eCTBEHHOW TEXHHUYECKOM 13 18
JOKYMEHTaIlUU
Hroro wacos 30 48
[loaroroska k sK3amMeHy 0 gac.
OO01mas TpynoEMKOCTh 78 yac., 2 3a4.en.

3.2. CoxepxaHue TUCHMILIMHBI (MOIYIIS), CTPYKTYPHPOBAHHOE IO TeMaM (pasJiesnam)
Cemectp: 1 (Ocennwii)

1. BBenieHre B TEXHHUYECKOE MTUCHMO

Tewmsl nexuuii:

1. BBeaeHre B TEXHUYECKOE ITUCHMO.

2. CtunucTudeckrue 0COOEHHOCTH TEXHUYECKOTO ITUCHMA.

3. OcHOBHBIE >KaHpPbl TEXHMYECKOM KOMMYHHKAlMH. MeTonbl OIEHKH KadyecTBa TEXHUYECKOU
JIOKyMEHTALIUH.

4. HanucaHue TEKCTOB ISl UEIEBOM ayquTopun. Buabl U TUIIBI KONUPAUTHUHTA.

5. Jlornueckast opraHu3anusi TEXHUYECKOro TEKCTa.

6. CriocoOb! BEIIETICHUS BAXKHOH MH(GOPMAITUU B TEXHUYECKUX TEKCTaX.

CamocrositenbHass pabora. IIpopaboTka KOHCHEKTOB JEKIMH M BOIIPOCOB, BBIHECEHHBIX Ha
CaMOCTOSTEIIFHOE W3YYCHHE C TMOMOIIBI0 OCHOBHOM M JONOJHUTEIBHOW JHTEPaTyphl; U3y4CHUE
BU/IEO MaTEpUAJIOB 10 TEMATHUKE JICKIIMOHHOTO 3aHATHS. BhINomHeHne KOHTPOIBHBIX 3a1aHHH.



2. OCOOEHHOCTH HAIMCAHUS TEXHUYECKUX TEKCTOB
TeMmbl eKui:

1. IlpoexTrpoBaHue TOKYMEHTOB U BEpCTKa CTpaHull. BusyanbHas KOMMYyHHKalUs.

2. HanMcaHnue TEXHUYECKOIO TEKCTa.

3. TexHu4eckue XapakTepUCTUKH U onpeaenenusa. Onucanue mexanusma. Omnrcanue mnpouecca.
4. Bupl TEXHUYECKOU JOKYMEHTAIUH.

CamocrostensHas pabora. IlpopaboTka KOHCIIEKTOB JIEKIMH M BOMPOCOB, BBIHECEHHBIX Ha
CaMOCTOATEJIBHOE M3Y4YEHHUE C IIOMOIIbI0 OCHOBHOW U JOINOJHUTEIbHOMN JINTEpaTypbl; U3ydEHHE
BHJICO MATEPHAIIOB 10 TEMATHKE JIEKIIMOHHOTO 3aHATHS. BBIOTHEHNE KOHTPOIBHBIX 3aJaHHM.

3. Pa3paboTka ka4eCTBEHHOW TEXHUYECKON IOKYMEHTAIIUN
TeMbl TeKIuii:

1. Pa3paboTka ka4eCTBEHHOW TEXHUUYECKON IOKYMEHTAIIWH.
2. CriocoObI IpeAicTaBICHNS TEXHUUECKOH HHPOPMALIUK.

3. HpOBeI[eHI/Iﬂ TCCTUPOBAHUA U COCTABJICHUC OTUCTOB 110 y,I[O6CTBy " NIPOCTOTC UCIIOJIB30BaHUA TOT'O
HJIX UHOT'O TCXHUYCCKOI0 JOKYMCHTA.

4. CTuip MUCbMa M TPaMMaTH4eCKHe 0COOCHHOCTH aHIIIOA3BIYHBIX TEXHUYECKUX TEKCTOB.
5. DTU4ecKue acreKThl TEXHUYECKOH KOMMYHHUKAIUH.

CamocrostensHas pabora. IlpopaboTka KOHCIIEKTOB JIEKIMH M BOMNPOCOB, BBIHECEHHBIX Ha
CaMOCTOATEJIBHOE M3Y4YEHHUE C IIOMOIIbI0 OCHOBHOW U JONOJHUTEIbHOMN JINTEpaTypbl; U3ydEHUE
BHJICO MAaTEPHAIIOB 10 TEMATHKE JIEKIIMOHHOTO 3aHATHS. BBIOTHEHNE KOHTPOIBHBIX 3aJaHHUMN.

4. Onucanue MaTepraIbHO-TEXHUYECKOH 0a3bl, HEOOX0AUMOI [JIsl OCYIIeCTBJICHUs 00Pa30BaTeJIbHOIO
npouecca o JHCHUIIMHE (MOLYJII0)

Jiis peanu3auy JUCUUIUIMHEL TpeOyeTcs Cieayolee MaTeprualbHO-TEXHUIECKoe obecrieueHue:
Aynuropus i1 BMEIIEHUS] He MEeHee 25-TH YeJIOBeK.
Hannume noctyna B 35eKTPOHHO-KOMMYHHUKAIIHOHHYIO CETh HHTEPHET, KOMITBIOTED.

S.I1lepeyeHb peKoMeHAYeMOM JUTEPATYPHI

OcHoBHas JuTeparypa



OcHoBHas uTeparypa:

1. KyspmenkoBa 0. b. Aurnuiickuii s3bIk Ui TeXHUUECKUX Hanpapienuid (A1) : yuebHOe mocobue /
10. b. Ky3pmenkoBa. — Mockaa : FOpaiit, 2022. — 1 ¢aiin. — (Beiciiee o6pazoBanue). — DneKTpoOHHAS
BepcHs neuarHoi myonukanun. — Jloctyn u3 nokanbHo# cetu MOTU (utenne, nevars). — Jloctym no
napoJro u3 cetu VIHTepHeT (4TeHue, 1evarh).

2. baiinukosa H. JI. AHmmiickuii sSI3bIK TSI TEXHUYECKUX HanpasieHuit (B1-B2) : yuebHoe mocobue /
H. JI. baiimukosa, E. C. JlaBunenko. — Mocksa : FOpaiit, 2022. — 1 ¢aiin. — (Bricmee oOpa3oBanme). —
DneKTpoHHas Bepcus nmedatHor myonukanuu. — Jloctyn u3 nokansHoi cetn MOTU (urenue, redars).
— Jocryn o napoito u3 cetu IHTEpHET (YTeHUE, NeYars).

3. KoBanenko U. 0. Anmmiickuii 361K TSI PU3UKOB ¥ MHKEHEPOB : Y4eOHUK U npakTukym / U. 10.
Kosanenxko. — Mockga : FOpaiit, 2022. — 1 ¢aiin. — (Briciiee o6pa3oBaHue). — DIEKTPOHHAS BEPCHs
nedarHoi myonukaiuu. — Jloctyn u3 nokanpaoit ceth MOTU (urenue, nevars). — JlocTym o napoito
u3 cety HTEpHET (UTEHUE, [1eYaTh).

JIuteparypa 17151 caMOCTOSTEIbHOIO U3YYECHUS:

1.Finkelstein, L. (2008). Pocket book of technical writing for engineers and scientists. Boston:
McGraw-Hill Higher Education.

2. Markel, U. M. (2015). Technical communication. United States: Bedford/Saint Martin’s.

3. Riordan, D. G. (2013). Technical report writing today (10th ed.). Boston, MA: Heinle & Heinle
Publishers Inc., U.S.

4. Reep, D. C. (2010). Technical writing: Principles, strategies, and readings (8th ed.). Boston:
Longman.

5. The Tech Terms Computer Dictionary contains over 1200 technical terms with easy-to-understand
definitions. http://techterms.com/

6. With more than 1,000,000 human-edited definitions, Acronym Finder is the world's largest and most
comprehensive dictionary of acronyms, abbreviations, and initialisms. http://www.acronymfinder.com/,
and initialisms. http://www.acronymfinder.com

7. Eisenberg, A. Effective Technical Communication, 2nd ed. McGraw-Hill, 1992.

8. Rizvi, A. M. (2005). Effective technical communication 1st edition. New Delhi: McGraw Hill
Higher Education.

9. Winkle A and Hart B, Report Writing Style Guide for Engineering Students, 3rd ed. Faculty of
Engineering, Flexible Learning Centre, University of South Australia, 1996.

10. Finkelstein, L. (2011). Pocket book of English grammar for engineers and scientists. Long Grove,
IL: Waveland Press.

11. Kennedy, X.J., Kennedy, D.M., and Muth, M.F. (2014). The Bedford guide for college writers
with reader, research manual, and handbook (10th ed.). Boston: Bedford/St.Martin's

12. Lester, R. (Ed.). (2008). The new Walford guide to reference resources (Vol.1: Science, Technology
and Medicine; Vol.2: Social Sciences). London: Neal-Schuman.

13. Hacker, D., and Fister, B. Research and documentation online (5th ed.).
Http://dianahacker.com/resdoc

14. Palmquist, M. The Bedford researcher.
http://bes.bedfordsmartins.com/bedfordresearcher/links/disciplines-art.asp

15. Ingenta Connect - a free database of multidisciplinary, academic and professional research. This
comprehensive database contains 6 million articles in 12 thousand periodicals.
http://www.ingentaconnect.com/

JomnonHutensHas auTeparypa
Jomn. nureparypa:

1. I'ypees B. A. Aurmwmiickuii si3bIK. [ pammatuka (B2) : yueOnuk u npaktukym / B. A. I'ypees. —
Mockea : FOpaiit, 2022. — 1 daiin. — (Beicuiee oOpazoBanue). — DNEKTPOHHAS BEPCHS NIEUaTHOM
nyonukanuu. — Joctyn u3 nokansHoit cett MOTU (utenue, nevats). — JlocTyIl IO HapoJIo U3 CETH
Wnurepner (ureHue, neyars).

6. Ilepedyenn pecypcoB HH(POPMANMOHHO-TEJIEKOMMYHMKAIMOHHOI ceTH ""UHTepHeT" , HEOOXOTUMBIX
JJIS OCBOCHUSI JUCUHMILIUHBI (MOLYJIs1)



He ucnonesyrores

7. IlepeyeHb HHPOPMANMOHHBIX TEXHOJIOTHIi, HCIIOJIb3yeMbIX IPH OCYLIeCTBJICHUH 00pPa30BaTeJIbHOI0
npouecca o JHCHUIIMHE (MOIYJII0), BKJIIOYAs NepedeHb He00X0AUMOro NporpaMMHOro odecnedyeHnst
¥ MH(POPMAIHOHHBIX CIIPABOYHBIX CHCTeM (IPH HEOOXOAUMOCTH)

Jlexuu pOBOISATCS OUHO U C UCIOIB30BAHUEM 00pPA30BATEIIbHBIX IUCTAHIIMOHHBIX TEXHOJIOTHA.
CamocTositenbHas paboTa IPOBOAMUTCS CIyIIATEISIMU B yIOOHOM st HUX pexknme. Corymarenn
MOJTYYaroT JOCTYI K PEKOMEHyEeMOM JIUTEPaType, SIEKTPOHHBIM YUeOHBIM MaTeprataM MOoCPEICTBOM
pecypcoB NOANEPIKKH SJIEKTPOHHOTO 00y4eHHs U MapTHEPCKUX 00pa30BaTeIbHBIX TUIOMIA/IOK.

8. MeToanueckue YKazaHnus QJist oﬁyqaloumxm 0o 0OCBOCHMIO JTHCIHUIIINHBI (MO)_Iy.Tlﬂ)

[Mpuctymass kX U3y4EeHUIO TUCHUIUIMHBI, 00yJaromeMycs HeoOXOAMMO BHUMATEIbHO O3HAKOMHUTHCS C
TEeMaTUYECKUM IUIAHOM 3aHSATHH, CIIMCKOM pEKOMEHJOBaHHOW Jureparypbl. Clienyer ysCHUTB
MOCJIEIOBATEIbHOCTD BBITIOJIHCHHS MHIMBHIYJIbHBIX yUeOHBIX 3aaHUM.

VYpoBeHb M IIyOWHA YCBOSHHS IMCUUILIMHBI 3aBHUCST OT aKTHBHOM M CHCTEMaTHYECKOW pabOTHI Ha
JICKLUSIX, U3YYCHUS] PEKOMEHIOBAHHOM JINTEPATyPhl, BBIOIHEHUS 3aaHHH.

[lpy wW3yYyeHMHM IUCHUIUIMHBI, OOYYalOIIMeCs BBINOJIHAIOT CJCAYIOMIME 3aJaHus: H3ydaroT
PEKOMEH/IOBaHHYIO ~ HAy4YHO-IIPAKTUYECKYX0 M  yueOHyIO JIUTEparypy; BBIIOJHSIOT — 3aJaHMs,
NPETyCMOTPEHHBIE ISl  CaMOCTOSITENIbHOM paboThl. OCHOBHBIMH BHJIAMH ayAMTOPHOH pabOTHI
00y4aromuxcst SBISIOTCS JISKIMU. B Xone Jekuuii npernoaasarelib U31araeT U pa3bsCHIET OCHOBHBIC,
HanOoyiee CIIOKHBIC TMOHATHS TEMbI, a TAKKe CBS3aHHBIC C HEW TCOPETHYECKHE W TPAKTHYECCKHE
MpoOIeMBbl, TaeT PEKOMEHJAIIMY Ha CAMOCTOSTENLHYIO PadoTy.

CamocrosiTenbHas padoTa 3aBepIiaeT H3yuyeHne Hanboee BaXKHbBIX TeM Y4eOHON TUCIUILUINHAEI.

Obyuatommecs MOMY4YarOT IOCTYN K DJCKTPOHHBIM Y4eOHBIM MarepuajaM IOCPEICTBOM PECYPCOB
MOJJICP)KKH 3eKTpoHHOro oOyueHust LMS MOTU u mapTHepckuX 00pa3oBaTeNbHBIX ILIOMIAIOK.
PyKoBOACTBO ¥ KOHTPOJIb 38 CAMOCTOSITEIBHON paboTOl 00yUaIOIMXCs OCYIIECTBISIETCS OHIIAMH.
CamocrositenbHas paboTa CIYXKHUT IJIs 3aKpelyieHHs H3yYEeHHOro Marepuana u (OpMHPOBAHUS
KOMIIETEHLIUH, TPEAYCMOTPEHHBIX TaHHON ITPOrPaMMOM.



NNPUJIOKEHHUE

OLIEHOYHBIE MATEPHAJIBI IO JUCLHATIIMHE (MOYJTIO)

NporpaMMa acnupaHTypbl: XHUMUYECKHE HAyKU
OduzTex-mkona IneKTpoHuku, @oToHnku 1 Monekynspaoit Puzuku
LEHTP A3BIKOBOM IMOATOTOBKH M TECTHPOBAHMS

Kypc: 1

Cemectp, hopMbI IpOMEXKYTOUHOH arTecTanuu: 1 (ocenuuil) - JluddepeHupoBanHbiii 3a4eT

Pa3paborunk: E.M. bazaHoBa, kaH[l. ie/. HayK, AOLIEHT, TUPEKTOP LICHTPA



1. Iloka3aTe, i OLleHNBAHUS KOMIIETEHIIHH
B pesynbrare uzydeHus qUCIUILTMHBL « TeXHIYECKOE TMChMOY» 00YUarOIIHIACS TOJIKCH:

3HATh:
1. OcHOBHBIE JIMHTBUCTUYECKHE U CTUIIMCTHUECKUE OCOOEHHOCTH TEXHUYECKOTO MHUChMA.
2. OCHOBHBIE XaHPBI TEXHUUECKOW KOMMYHUKAIUH.
3. Bunpl TexHUUEKOH TOKyMEHTAIINU.
4. TlpaBuia HancaHNA TEXHAYECKUX TEKCTOB HA aHIIMHCKOM S3BIKE.

YMeTh:
1. OmnpenensiTh ¥ MOHUMATh LIETIEBYIO ayTUTOPHUIO.
2. ITucath TEXHUYECKUNA TEKCT JIJIS1 UEJIEBOM ayIUTOPUH.
3. CocraBnsate (QYHKIMOHAJIBHBIN CIOBaph JUIsl aHanu3a W OQOpMICHHS MPOodeCCHOHATBHBIX
TEXHUYECKUX TOKYMEHTOB.
4. CocTaBIATh TEXHUYECKOE 33JaHNE U TEXHUYECKUN MTPOEKT Ha aHTJIIMICKOM SI3BbIKE.

BJA€Th:

1. HaBplkamu BHU3yaJIn3ally JaHHBIX C UCITIOJIb30BAHUCM I/IH(I)OFpa(I)I/IKI/I.
2. HaBbIKaM# U3IIOKEHUSI CIIOKHOTO marepuajia MpoCTbIM U JOCTYIIHBIM S3bIKOM.

2. IlepevyeHb TUNIOBBIX (IPUMEPHBIX) BOIMPOCOB, 3aJaHMUIi, TeM JI MOATOTOBKH K TEKYILEMY KOHTPOJIIO

C HCJIBbIO KOHTPOJISI OCBOCHUSA O6y‘laIOH_[I/IMI/IC$I yqe6H0ro Marcepuajia InpoOBOAUTCH YCTHBII\/’I OorpocC B
HavaJi€ 3aHsATUA TI0 TCMC ITPOULIOTO 3aHATUA.



3. [lepeyeHb TUMOBBIX KOHTPOJILHBIX 3aJaHUI, HCM0JIb3yeMbIX /IJIsl OLlEHKH 3HAHMI, yMEeHUIi, HABHIKOB

IIpumepsbl 3axaHui
TecToBble 3a1aHus AJ151 IPOBEPKU 3HAHMI

Session 1: Introduction to technical writing
Q1: Technical writers present complex information in a specific way for anyone to understand.

Q2: Your goal as a technical writer is to produce a document that conveys a single meaning rather than a wealth of
information.

Q3: Technical writers need to possess interpersonal skills.
Session 2: Features of technical writing: accuracy, completeness, and concreteness

QL1: Although you need to understand the technical subject that you write about, you do not need to understand it as well as
engineers who develop the product.

Q2: In technical writing, you always need to be absolutely correct to communicate more effectively.

4. Kputepuu oueHUBaHUS

OneHka KadyecTBa OCBOCHHS MPOTPaMMBbl OCYIIECTBISETCS B BHUAE TEKYIIETO KOHTPOJS: TEMaTHYECKHE
KOHTpPOJIbHBIE PabOThl, TECTOBBIH KOHTPOIb, @ TaKK€ B BUIE WUTOTOBOTO KOHTPOJISI — YCTHAs MpE3CHTAIUs
CTEHIOBOIO JOK/Ia/a.

@®opMBbI U METOBI KOHTPOJISL U OLIEHKH PE3YJIbTaTOB OCBOCHUS TEM IIPOrpaMMbl IpecTaBiieHbl B Tabnuue 1.
Tabnuua 1 - @opMbl U MeTO/AbI KOHTPOJISA M OLIEHKH Pe3yJIbTATOB 0CBOCHUSI TeM NMPOrpaMMbl

Hrorosas ouienka popmupyercs B pe3ylibTaTe CyMMUPOBaHUS 0alsioB 3a paboTy B ceMecTpe:

1. [KonrposnbsHoe 3aianue 1 20%

2. [KonTposbHOE 3a1aHHE 2 20%

3. [KoHTponbHOE 3amanue 3 25%

4. KoHTpOJbHOE TECTOBOE 33/1aHHE 15%

5. [YuacTtue (aKTUBHOCTb Ha 3aHSTHUSX, BHIMOJTHEHUE JTOMAIITHUX 10%
3aJJaHWIA, TECTHI ISl IPOBEPKHU 3HAHUMN, TECTHI JIJISl IPOBEPKU
[yCIIEBa€MOCTH )

6. [[TocemaemMocTh 10%

100%

5. MeToauyeckne MaTepHaJibl, ONpeaesoue Npoueaypbl ONeHUBAHUS 3HAHMI, YMEHUI, HABBIKOB 1
(M1M) oNBbITA AEATEIbHOCTH
Hrorosas arrecrarus — auddepeHInpoBaHHbBIN 3a4eT.

IIpuMepbI KOHTPOJIBbHBIX 32/IaHUM:

KounrpoasHoe 3ananue 1.

A reflective essay on a course content is a personal reflection on how the course affected you. Your reflective
essay should analyze the course material theories, core concepts and ideas presented by the instructor and then
summarize your feelings about the material. A reflective essay, like all essays, should include an introduction, a
body and the conclusion.

Step 1



Introduce the reader to the course with a summary of the material covered by the course. Describe the method
of instruction and the major topics covered. Tell the reader why you took the course and what educational
benefits you expected from the course.

Step 2

Identify the theories and core concepts that were presented during the sessions 1-6. Explain each theory or
concept in your own words to demonstrate your understanding of the material.

Step 3

Describe your feelings about the theories and concepts presented in sessions 1-6 and then analyze them by
applying the concepts and theories to real life experiences, if possible. Tell the reader about your feelings on the
subject of the course, and describe how and why (or why not) your feelings about the subject, theories and core
concepts changed or developed during the course.

Step 4

Conclude your reflective paper with a summary of your feelings about the course material. State how the course
is helping you or why it is not helping you.

The length limit of your essay should range within 700-1000 words to avoid vagueness when communicating
an intended message.

The assignment is assessed based on the following criteria:

1. Addresses the question: The relevance of content in addressing the question (e.g., discuss, compare
and contrast).

2. Use of research and examples: The use of material, including course readings, research findings or
other forms of evidence.

3. Analysis and development of argument: The construction of a coherent and convincing argument for
holding a particular view.

4. Depth of knowledge and critical understanding: Depth of knowledge of relevant literature and ability

to use complex concepts and ideas.

Originality: Provision of new insights or original ideas based on independent thought.

6. Structure: A logical arrangement of the work into sections (introduction, main points, conclusion) with

appropriate linking and signposting.

Presentation: Putting across ideas clearly, succinctly and without grammatical and spelling errors.

8. Referencing and bibliography: Acknowledgement of sources using appropriate citation conventions.

o

~

The following table gives a general overview of MIPT standards for postgraduate work in each mark band.

80-100% | Marks in this range indicate an exceptionally high level of scholarship and

High outstanding performance in terms of all of the criteria outlined. While work at this
Distinction | level exhibits scrupulous completion of the requirements of the assignment, it will
7 also exhibit a high degree of research initiative, high quality of analysis, academic

sophistication, comprehension and critical assessment, making a novel contribution
to the relevant research area empirically and/or theoretically.
70%-79% | Marks in this range indicate high levels of scholarship, and high performance in terms
Distinction | of all of the criteria outlined. Comprehensively argued research of interest and
6 originality which is also well organized and presented exhibiting a sound, critical and
analytical grasp of the relevant literature(s) and drawing on an extensive range of
relevant academic sources. The work will display an excellent understanding of
underlying theory as well as employing appropriate research methods and analytical
techniques, resulting in findings of interest and significance.
60%-69% | Work that demonstrates a good command of the subject and relevant literature(s) as
Merit well as a sound grasp of critical issues, with evidence of independent thought and a
5 high standard of argument as well as good presentation. Work towards the bottom of
this range may have occasional weaknesses and flaws but will nevertheless show a
generally high level of competence. Work towards the top of this range will be highly
competent on all dimensions.




50%-59%
Pass
4

Marks in this range indicate general capability, but with moderate levels of
weaknesses on one or more dimensions indicated above. Work in this range may
contain inaccuracies, the arguments may lack clarity or rigor, or there may be a lack
of critical understanding. It will however be coherently structured and presented,
showing a sound command of the subject, some awareness of critical debate, and the
ability to construct a generally coherent argument.

40%—-49%
Fail
3

Marks in this range do not quite meet the minimum standards for a pass, with
considerable levels of weaknesses on one or more dimensions. Work in this range
may suffer from flawed arguments, weak structure and presentation, an inadequate
command of course materials, or a serious failure to reflect on those materials. It will
however demonstrate a basic understanding of the course being examined and show
evidence of reasonable attention to the course materials.

30%—-39%

Marks in this range display major levels of weaknesses on two or more dimensions.

Low Fail | The work may be reliant on a minimal range of reading and reflection with poor
2 attention to detail. Work in this range may be characterized by assertions lacking
supporting evidence or argument, or by seriously flawed understanding of key

concepts.
0%-29% | Marks in this range indicate general incompetence, with highly serious levels of
Very Low | weaknesses on two or more dimensions. Work in this range will either fail to present
Fail any real argument or opinion, or fail to engage at all with the topic in question. Work
1 may quote heavily from a small number of sources, but fail to integrate them and

provide little or no narrative to explain their relevance.

In this assignment, you actually write two assignments in one: an instruction and an information structure (such
as description, definition, or other) integrated within the instruction.

To complete the assignment, you need to write an instruction and review at least one submission of your peers.

Learning goals
In this assignment, you will

o apply writing skills to explain how to do something, e.g., how to build, operate, repair, or maintain
things.
o define terms, placing them into a classification and then differentiating from other terms in that same
classification;
o apply graphic design skills to communicate a large amount of information quickly and efficiently.
Specifically, upon completing this assignment, you will be able to

o critique each other’s work;

o write a commentary on your peers’ instructions.
This assignment assumes that you have mastered academic literacy skills, i.e., critical reading of academic texts
as well as writing grammatically and lexically coherent texts.

Instructions
The peer-review involves the following stages:

o Select a product or process and write a description of it.
Note: Select something with which you are already familiar, so you can focus on learning how to write the
description rather than focusing on both learning how to write the description and learning about the product or
process! Product and process descriptions describe how something works (for example, how a paper shredder
cuts paper into either strips or fine particles). In your peer-review assignment, you should focus on how things
work, not how to use them.



o Select your target audience that would be interested in learning about the process or product you explain.
Note: In the assignment you should assume that the description aims at readers who are not experts on the topic.

o Take time to learn all you can about the product or process you have selected. Read background
information or otherwise inform yourself about the topic. List any sources in either a Works Cited or a
Works Consulted section.

o Clearly indicate the nature and scope of your description. This section will also include information about
your target audience, the knowledge level of your audience and why your audience might need this
description.

o Include an introduction to your product/process. Give your reader a broad overview of your topic. Include
a visual, if appropriate.

Note: You can develop your own visuals (a hand sketch is fine if you don’t know how to prepare one with a
computer program). Or, you can use a “reference visual,” which is a copy of a published image. If you use a
published image, be sure to cite the source and discuss any modification that image needs to fit your context.

o Provide appropriate detail. This will be the “body” of your description. For products, describe each part
in detail, including dimensions, materials, functions and relation to other parts. For processes, describe
each step in detail.

Note: Remember to make all language/discourse choices based on the audience’s level of interest, experience,
and knowledge about the topic.

o Write a conclusion to summarize the description.

o Include design features to help the reader locate information and understand the product or process better:
diagrams, headings, bulleted/numbered lists and other technical communication conventions you’ve
learned about. Include a cover page that identifies the title, the writer, the audience and the date.

Your instruction should contain at least 1000 words and should be single-spaced.

Writing a commentary

The aim of acommentary is to produce a detailed analysis of the instruction, extracting as much potential meaning
as possible and relating it, where relevant, and with due brevity, to the wider context.

Note: Only comments strictly relevant to the passage should be included — do not wander off into a more general
discussion of the instruction provided by your peers. Commentaries test your analytical abilities as a critical
reader of texts.

Tips for writing clear instructions

o Start each instruction with a verb that tells the reader to do something. Examples: "Open the valve...",
"Press the emergency button...", "Tell your supervisor..."

e Use a numbered list when the order is important. Use a bulleted list (like this list) when the order is not
important (for example, when the reader can choose between different options).

o Put notes and warnings at the start of the instructions, or before the list item to which they refer.

o Specify conditions before the primary part of the instructions. For example, at step 5 of some
stocktaking instructions, do not write, "Before you start the stocktake, make sure that..." (This type of
problem frequently occurs.)

e Do not mix instructions with conceptual information. Give the necessary background information before
the instructions.

o Write for your audience and use a level of detail that is suitable to their skill level.

o Do not write a list of more than approximately ten steps. If possible, divide a long list of instructions
into two or more different tasks.



e Specify what the reader does when the task is complete. If a reader asks, "Now what?", the instructions
are not complete.

Begin with a verb. The reader must DO something each time.

o Write each step as a small piece. That means, each step should be small, a baby step in the whole
process. It should be easy to read at once, and then turn and DO it right away. It shouldn't contain
multiple things to do at the same time.

e Include warnings as pre-steps. If it's critical that something be done (or NOT be done) before something
else, write it as a step to do before the next step. For example, "check (or close) the drain plug,” must be
a step before "add oil to the tank."

o Write the steps logically in order. Don't depend on the reader going down the page and reading all the
tips and warnings before beginning to do the process. Or the reader going to read all the fine points in
small print before starting. Include each point in its own step that begins with a verb.

« Review and edit your instructions carefully. Make sure your writing is complete and correct. We've all
seen poorly written instructions for assembling that Christmas toy that make us laugh, but don't get the
toy assembled. Don't repeat that mistake.

o Express steps in the positive. It's much preferable to say DO something rather than DON'T do
something. For example, instead of saying "don't forget the salt," write "add salt when the eggs boil."

e Avoid expressing opinions, preferences or choices. Instructions are not about what might happen, what
someone could choose, what you personally prefer. Instructions are factual statements that give an
action to perform. Options can be explained in another section of the document.

« Don't start sentences with present participles (verbs ending in -ing). ""Starting sentences with present
participles usually makes the sentence awkward and the meaning less clear.” Avoid the word "always"
in an imperative statement.

o Enumerate each step to avoid ambiguity and ensure the correct order of presentation.

« Instructions must be about how to do a real, tangible, physical action. It's hard to write or perform an
instruction for something you "think™, or "pretend”, or "believe".

e Use the imperative form.

« For technical, scientific, engineering, or other mechanical process, try to have an image for each step.
This could be a photo, drawing, or sketch. Make sure it's large enough to see exactly what's happening,
without fingers or tools being in the way.

« Begin a step with an action verb. "Being" something is not something you can do. Neither is "get
someone else to...". It must be something you do yourself.

« Avoid verbose language.

o For each step, add a sentence or phrase so the actor can judge if he has performed the step correctly. For
example, "look for the screw on the bottom side of the shelf", or "notice the icon has now turned red".

« Include only one or two sentences in each step. Each step must be done in a single motion, or thought
process.

« Instructions are not prohibitions. They tell you how to do something you want to do, not what is
prohibited.

e Instructions can be considered legal documents. People follow them and trust they will not be harmed or
killed. Write any dangers clearly at the top, especially for chemicals, machinery, biological hazards, or
environmental hazards.

KonTtpoJubHoe 3aganue Ne 3.

Assignment 3 — Peer-review assignment (description of a product or process and review of one submission
of your peers)


http://www.wikihow.com/Use-Action-Verbs

To complete the assignment, you need to describe a product or process and review at least one submission of
your peers.

Learning goals
In this assignment you will

o apply writing skills to describe a product or process at a level and in a way that the average reader needs
and can understand
o define terms, placing them into a classification and then differentiating from other terms in that same
classification
o apply graphic design skills to communicate a large amount of information quickly and efficiently.
Specifically, upon completing this assignment, you will be able to

o critique each other’s work

o write a commentary on your peers’ technical descriptions.
This assignment assumes that you have mastered academic literacy skills, i.e., critical reading of academic texts
as well as writing grammatically and lexically coherent texts.

Instructions
The peer-review involves the following stages:

o Select a product or process and write a description of it.
Note: Select something with which you are already familiar, so you can focus on learning how to write the
description rather than focusing on both learning how to write the description and learning about the product or
process! Product and process descriptions describe how something works (for example, how a paper shredder
cuts paper into either strips or fine particles). In your peer-review assignment, you should focus on how things
work, not how to use them.

o Select your target audience that would be interested in learning about the process or product you explain.
Note: In the assignment you should assume that the description aims at readers who are not experts on the topic.

o Take time to learn all you can about the product or process you have selected. Read background
information or otherwise inform yourself about the topic. List any sources in either a Works Cited or a
Works Consulted section.

o Clearly indicate the nature and scope of your description. This section will also include information about
your target audience, the knowledge level of your audience and why your audience might need this
description.

o Include an introduction to your product/process. Give your reader a broad overview of your topic. Include
a visual, if appropriate.

Note: You can develop your own visuals (a hand sketch is fine if you don’t know how to prepare one with a
computer program). Or, you can use a “reference visual,” which is a copy of a published image. If you use a
published image, be sure to cite the source and discuss any modification that image needs to fit your context.

o Provide appropriate detail. This will be the “body” of your description. For products, describe each part
in detail, including dimensions, materials, functions and relation to other parts. For processes, describe
each step in detail.

Note: Remember to make all language/discourse choices based on the audience’s level of interest, experience,
and knowledge about the topic.

o Write a conclusion to summarize the description.

o Include design features to help the reader locate information and understand the product or process better:
diagrams, headings, bulleted/numbered lists and other technical communication conventions you’ve
learned about. Include a cover page that identifies the title, the writer, the audience and the date.



Your product or process description should contain at least 1000 words and should be single-spaced.

Writing a commentary

The aim of a commentary is to produce a detailed analysis of the description, extracting as much potential
meaning as possible and relating it, where relevant, and with due brevity, to the wider context.

Note: Only comments strictly relevant to the passage should be included — do not wander off into a more general
discussion of the descriptions provided by your peers. Commentaries test your analytical abilities as a critical
reader of texts.

Review criteria

These are the specific criteria for review:

Evaluation
Criteria

Completeness

2 points
The description is
complete (includes all
the information
requested).

Score
1 point
The description is almost
complete. However, the
author does not add
extensions to the
definitions in the text.

No points
The description does not
contain critical
information. Definitions
are neither placed into a
classification nor
differentiated from other
terms in that same
classification.

Detail The description is The description is The description is rough.
clear and substantial. | burdened with Visuals do not
The description unimportant detail. supplement or clarify the
provides Visuals communicate information presented in
comprehensive, little information and the description.
specific, and precise does not always
detail. The sentence directly relate to the
definition effectively | product or process
begins the description, | description. The
and the visual description lacks some
enhances the attributes.
description.
Format The information is The information is easily | The description is not

Organization

easily found. Design
features enhance
readability.
Paragraphs utilize
effective topic
sentences.

found. Design features
help readability.
Paragraphs utilize
effective topic sentences.

structured.

Style The description gives | The description does not | The style is
specific information in | always use a inappropriate, e.g.,
efficient sentences. technical style. artificially formal, too
Some sentences have informal, etc.
awkward sentence
structure.
Audience The description The author tries to be The description
Adaptation clearly addresses a absolutely correct functions at the expert

specific audience, and
it helps the audience

making communication

level, and




understand the
product or process.

with the average reader
less effective.

does not achieve the
required level of
communication.

Mechanics

Spelling, grammar,
and punctuation are
correct.

Minor spelling, grammar,
and punctuation errors,
which do not prevent
understanding of the
description.

Poor English




